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THE QLP MODEL 

Three principles guide the QLP: 

One 
The QLP provides additional resources to the government to assist it in improving 
the quality of schooling. It is a partnership between government and the Business 
Trust, with a number of NGOs contracted to implement the programme. In this 
partnership: 

Government is committed to improving the quality of schooling 
The Business Trust is providing R139 million over 5 years 
A consortium of NGOs is providing certain services to government 

Two 
The QLP is an outcomes-focused school reform programme aimed at improving 
learner performance. The following targets have been set: 

In those schools in which less than 40% is being achieved, the QLP will lift 
learner performance to at least 40% 

In those schools achieving 40% or more, performance will be raised by at 
least 10% 

Three 
The QLP is working at three levels of the schooling system to achieve these 
outcomes: 

District (and higher levels of the provincial Depts of Education) 
School leadership and management 
Classroom teaching 

Work at these three levels is designed to fit together logically as follows: 

I 
IF 

we enable the DISTRICT to provide quality support to the schools 
AND IF 

we enable the SCHOOLS (SGBJSMT, etc) to manage their schools more effectively 
AND IF 

we enable the CLASSROOM TEACHERS to teach and assess mathematics and the 
languages better 

THEN 

we will get improved TEACHING QUALITY IN THE CLASSROOMS 

WHICH 

WILL LEAD TO IMPROVED LEARNER PERFORMANCE. 



EXPECTATIONS AND SUPPORT AT EACH LEVEL 

Pulling the logic of the QLP through to achieving its outcomes will depend on a set of 
expectations being created at each of the 3 levels (demand), and a set of supports 
being provided at each level (supply). Integrating these expectations and supports will 
depend on the NGOs working closely with government. 

District level 
It is essential that District Management takes charge and uses the QLP to perform its 
core function more effectively. This means taking the lead in planning, directing and 
monitoring the implementation of the QLP in the district, so that it is not an add-on 
but an integral part of core business. A key mechanism for doing this is a District 
Development Plan, which sets out how to achieve the following: 

Expectations 
Monitor school functionality, through, for example, Whole School 
Evaluation 
Monitor learner performance, through matric exams, common exams, etc 

Supports 
Ensure that curriculum statements, textbooks and stationery are delivered 
to schools timeously 
Ensure that the admin needs of principals and teachers are dealt with 
efficiently 

The role of the QLP NGOs is to provide training and technical support to District 
offices to implement these measures. 

School level 
It is essential that the School Management takes charge and uses the QLP to perform 
its core function more effectively. This means taking the lead in planning, directing 
and monitoring the implementation of the QLP in the school, so that it is not an add- 
on but an integral part of core business. A key mechanism for doing this is a School 
Development Plan, which sets out how to achieve the following: 

Expectations 
Ensure school functionality, through monitoring teacher and learner 
attendance, punctuality and adherence to the timetable 
Monitor coverage of the curriculum 
Quality assure and monitor regular assessment of learners, and use the 
results to improve teaching and learning 

Support 
Ensure that curriculum statements, books and stationery are procured 
and effectively managed 
Establish an in-school in-service training system so that the lessons of 
the QLP and other programmes are shared throughout the school 



The role of the QLP NGOs is to provide training and technical support to schools to 
implement these measures. 

Classroom level 
It is essential that teachers commit themselves to improving the performance of their 
learners through: 

Expectations 
Sustained teaching so as to complete the curriculum to the required standard 
Regular assessment of learner performance, which measures whether all 
outcomes of the curriculum have been achieved to the required standard 

Support 
Curriculum planning and implementation which ensures that all aspects of 
the curriculum are worked through 
The quantity and quality of reading and writing are improved 

The role of the NGOs is to provide training and in-school support to teachers to 
implement these measures. 

THE ROLE OF THE NATIONAL AND PROVINCIAL DEPARTMENTS OF 
EDUCATION 

The starting point of the QLP is that it is intended to assist government to achieve its 
policy goals. Two implications flow from this: 

The specific activities and modes of operation of the QLP will differ from 
province to province, depending on the specific priorities and modus operandi 
of each province. 
The QLP will only be effective if provinces direct the initiative and integrate it 
into their plans for school improvement. 

While JET is contractually obligated to the Business Trust to deliver the project 
outcomes, and while the other NGOs have been contracted to undertake certain 
activities, the success of the QLP is heavily dependent on: 

National, provincial and district officials providing leadership, creating high 
expectations of school improvement, monitoring the outcomes in terms of 
learner performance, and ensuring the provision of essential resources, such as 
textbooks and stationery 
School principals taking responsibility for the improved functionality of their 
schools 
Teachers taking responsibility for the improved performance of their learners 



STATUS REPORT FOR THE QUALITY LEARNING PROJECT 2002 

The Quality Learning Project is a Business Trust funded project which is managed by 
JET Education Services. The project is in its third year of implementation and has 
two years to go. The project is implemented in 9 provinces, 17 districts and 524 
schools throughout South Africa. 

1. MANAGEMENT CHANGE 

The JET Education Services management has decided to implement a new 
organizational structure, which has resulted in some changes in the project 
management staff of the Quality Learning Project. Mr Hemant Waghmarae who has 
been the Project Leader for the QLP has moved to start a new division within the 
organization. Anele Davids, who has been the Operations Manager, replaces him. Dr 
Jackie Moyana replaces Mr Davids as Operations Manager. Jackie has been the 
Information Manager for the project. These changes were to a considerable extend 
motivated by Mr Davids' readiness to undertake a higher level of responsibility. The 
Executive Management Team of QLP has ensured continuity at project management 
level by retaining Hemant's skills as Technical Advisor: Operations and Dr Nick 
Taylor as Technical Advisor: Programmes. The new management has already 
recorded progress in implementing the project. 

2. PROGRESS TO DATE 

The QLP team has succeeded in meeting the majority of their targets for the first two 
quarters despite a number of challenges. The impact of the project in terms of the 
headline targets will be scientifically assessed with the mid-term evaluation taking 
place in AugusUSeptember 2002.We have successfully conducted bi-lateral meetings 
with some service providers to address obstacles inhibiting the implementation of the 
project. There is a high degree of co-operation between service providers and district 
officials. The QLP community realises that the success of the project depends on all 
stakeholders' full commitment to the project. 

With regard to programmes, the district development programme is picking up. Much 
of our costs at this level is taken up by the setting up and training in EMIS systems, 
hence the overspend. This is encouraging at this time of the year and we hope we will 
reap some benefits from this development. Programme 2 is on track in most provinces 
except the Eastern Cape. Catch-up plans have been developed and implemented. 
Some service providers have increased their staff to cope with the backlog. As 
management, we have decided to conscientise the district officials on available 
budgets and how their actions affect our performance as a project. We have received 
commitments from both officials and service providers to cover the backlog. 

One challenge faced by the project in programme four, which deals with Teacher 
development and assessment, is that our field trainers in Maths and Language across 



Curriculum are being recruited in significant numbers by the department of education 
and private sector. Although this is problematic, our partners have been able to fill all 
the vacant positions. ~he-univers i t~  of Port ~lizabeth ably manages the language 
across the curriculum division for this programme and they have started the process 
of accreditation for our educators in this area. The Maths Centre is currently looking 
at the accreditation of the Maths educators. We are confident that we will have 
recorded an improvement of performance at this level by the end of the year. 

3. MONITORING AND EVALUATION 

The project management has had constructive meetings with its external evaluator 
(Human Sciences Research Council - HSRC) regarding the mid-term evaluation, 
which is due in August and September. JET is fully aware of all the processes taking 
place and has been engaging the HSRC regularly. The HSRC is currently busy with 
the evaluation of 86 schools (70 QLP and 16 control schools), and i n t e ~ e w s  with 
officials from 17 Districts. 

With regard to internal evaluation, we have embarked on a large-scale scientific 
monitoring programme of QLP interventions. The purpose of the monitoring 
programme is twofold: f ~ s t l y  to gather data on school systems and how the operation 
of the systems change over the course of the QLP, and secondly to gather data on 
teachers' and school managers' participation in the QLP. The same data will also be 
integrated with the external evaluation data. The monitoring programme aims to 
collect data from all participating schools, instead of focusing on a sample of schools. 
The QLP project co-ordinators are currently collecting monitoring data which is 
going to inform the direction interventions must take to meet the project targets. We 
must however report that we have experienced some delays in collecting this data in 
the Eastern Cape because of a continuing industrial action by teachers. A database 
system has been set-up for the capturing and analysis of the data. The Project is using 
Prof Mouton in advising and development of the database system. 

4. 2002 GRADE 12 RESULTS 

The QLP schools recorded improved results in the 2001 gr 12 results. Although we 
are not entirely satisfied with the result, we find solace in the fact that these 
achievements were recorded within a short period (lyear). The overall pass rate for 
2000-2001 improved from 48.5 to 51.4%. The Maths HG improved from 29 to 
41.9%. The Maths SG pass dropped which is also similar to the patterns shown 
throughout the country. 
In 2002, as a whole, QLP schools did significantly better than the average national 

improvement on five indicators. More specifically, QLP schools exceeded the 
national increase in: 
the number of matric passes by 3,3 percentage points 
the number of exemptions by 8,s 
the number of HG Maths passes by 20,s 
the number of SG Maths passes by 19,4 



the pass rate by 3,9 
Thus, the improvemellts recorded by QLP schools were significantly better than the national 
averages in terms of quantity, quality and efficiency. We are however gearing ourselves to 
improving this situation with our district partners. 

5. THE QLP 200112002 AWARDS GALA EVENING 
The purpose of the evening was to recognize QLP schools and districts good I 

performance in the Grade12 2001 examinations. The guest list included Prof Kader 
Asmal, National Minister of Education, 18 school principals from nine provinces, 16 
district managers, eight provincial-contact officials, QLP partners and JET staff 
members. The winning schools received a prize of R5000-00. The best performing 
district was awarded to the Karoo District from the Northern Cape and the most 
improved to Zebediela from Limpopo. The evening was set in motion by Dr Taylor 
with an explanation on why the QLP Executive management team had decided on 
giving awards to QLP schools and districts and what the future of the awards entailed. 
Prof Kader Asmal, the Minister of Education thereafter delivered the keynote address. 
In his tribute to the winners of the awards, the Minister said: 
"I think it is important to note that QLP schools generally represent the poorest 
schools in each province Therefore the achievements of these districts and schools 
are particularly commendable, coming as they do under conditions not only of 
desperate poverty but also after decades of neglect and deprivation. You are the true 
heroes of our schooling system and we salute you tonight". 
In acknowledging the important role played by the Business Trust in education, 

Professor Asmal said: 
"We salute the partnership between government and the business community 
represented on the Business Trust This is a massive development initiative 
undertaken by the private sector, where 145 companies have collectively pledged RI 
billion for human capacity development andjob creation over ajve-year period. ... It 
is part of the on-going commitment of the business sector to join hands with 
government in the development of our country". 

6. CHALLENGES AND CORRECTIVE MEASURES 

Although 2002 has been a challenging year for the project, significant progress has 
been made in the Eastern Cape and Mpumalanga. Their grade 12 results and HSRC 
mid-term report provide evidence to that effect. We however commit ourselves to 
work with the relevant provincial, district and school officials to improve the situation 
in the affected areas. 

With regard to Mpumalanga, QLP has to assist this new district with setting up of 
new systems. We are confident that our involvement will result in a smooth 
establishment process for the region. 

The Project has turned things around in the Western Province. Although we could 
only start working directly with the schools for Programme 2 in March 2002, we have 
already made inroads in the schools. The district office uses our presence and support 



constructively by collaborating with us and using our initiatives for the whole district. 
We are confident of registering significant improvements in this district in 2003-4. 

7. Conclusion 

The project impact can be demonstrated by the improved management systems in the 
13 of the 17 districts and the 525 project schools. The improvement of the 2001 
Matric results from 48.5% to 51.4% can be attributed to the interventions of the 
project. The fact that provincial departments allocate section 21 functions to our 
schools indicates the success of the project. The transformation of education however 
requires more interventions and support from the project. The project management 
team has therefore decided to focus the project for 2003 on the following areas: 

Effective forward planning by districts and schools 
Improved financial management 

= Optimal use of teaching and learning time 
Promoting regular assessment of learners 

= Quality assurance of assessment practices by school managers 
Quality assurance of teaching practice 
Improved management of learner support material by schools and districts 
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Introductory comments 

Many reasons have led to the discussion of the criteria against which best to evaluate the impact of 

the QLP intervention programme, and to efforts to improve some of the existing criteria. The 

present brief supplementary considerations focus only on learner-performance measures, without 

contradicting either the five-year cycle of the HSRC's evaluation project, just having concluded its 

mid-term stage, or the thrust of JET Education Services' system-wide, multi-level, multi-site 

educational intervention programme, as reflected more fully in the baseline and mid-term 

evaluation reports. 

As a result, the present document investigates and motivates the value of using indicators derived 

from selected Grade 12 learner-performance statistics. 

Motivation for the supplement 

Two main observations were made with the release of the mid-term report during the middle of 

2003. First, learner performance, as measured by tests in mathematics and language at Grade 9 and 

11 levels, was not perceived as having improved (yet). One plausible explanation for this can be 

that it was too early in the life of the QLP to expect that the many observed improvements 

pertaining to the levels of district, school and classroom functionality could have had a dramatic 

impact already on learner performance. Another explanation could be that the existing performance 

indicators or measures, being the mathematics and language marks of a 14% sample of Grade 9 and 

11 learners from the QLP schools on tests specifically designed by the HSRC for this purpose, were 

not able to detect any improvements. This dynamic could have been at work potentially, as it is - 
known that learners achieved very low mean scores on the HSRC's learner performance measures, 

especially in mathematics. An implication of such a situation is that the measure could have many 

items discriminating better at higher levels of learner ability, and thus may not be able to detect the 

first, small increases in learner performance around the relatively low mean scores. 

The second observation pertains to the fact that it was agreed not to model the effects and outcomes 

of the QLP interventions at the conclusion of the mid-term evaluation in terms of functioning of the 

teaching and learning system at the various levels, as well as of learner performance. The reasons 

for this largely fall outside the ambit of the present article, but include aspects such as sample and 

methodology changes, and the use of intervention data. 
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Matters pertaining to the two observations just noted require further debate among QLP participants 

and roleplayers to clarify the complex dynamics and other intricate issues related to the evaluation 

project. Some unanswered questions and avenues of interrogation are hence pursued below to 

ensure that the best criteria for evaluating the impact of the QLP over time are found and used. 

Some additional background 

Improved criteria will largely benefit the ongoing QLP impact evaluation, the course of which up to 

the present point is reflected amply in the baseline and mid-term reports. These reports set out how 

many factors related to timefiame, budget and other resources, for instance, dictated aspects of the 

design and methodology' of the HSRC's evaluation project, and, as a result, also influenced the 

focus and presentation of some of the reported findings. The latter showed that salient facets of 

functioning at district, school and classroom-practice levels visibly l significantly improved, 

supposedly in response to programme interventions of 18 to 20 months (partly during 2001, but 

mainly during 2002). 

Some interpretation of and observations regarding the meaning of a few of the salient findings made 

after the mid-term evaluation are warranted at this point. They cover the following: 

The time-span that elapsed since the start of the interventions is too short to expect highly 

significant improvements in learner performance. 

The HSRC learner performance instruments, having uncovered very low mean performance 

levels, especially for mathematics, display large positive skew. (They are experienced as "too 

difficult", or too many learners achieved low results.) - 
The main disadvantage of the previous item is that a large number of relatively more difficult 

items were answered incorrectly by most of the learners, obviating the utility of such items in 

discriminating between learners in terms of performance or ability. This, in turn, renders the 

instnunents less sensitive for purposes of detecting statistically meaninghl/ significant shifts in 

(read anticipated improvement of) learner performance, or links with other factors and variables. 

(This phenomenon applies more to mathematics than languages.) 

An important observation made is that there were learners that succeeded in achieving high +------ 

scores. This at least rules out the possibility that it is totally impossible to do well in the tests. 

' IIncluding sampling only learners from Grade 9 and 11 classes, determining their performance levels in 
mathematics and the languages of teaching and learning, and doing so only in 2000, 2002 and 2004. 
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As a result, overestimating learner ability, and not allowing for a wider range of easier items, 7 
appear to have been the most notable shortcomings in the construction and use of these tests so 

far. _21 
These outcomes, however, were the results of deliberate decisions. The curriculum had to be 

covered as completely, widely and evenly as possible according to a criterion-referenced -- 
/ 

strategy, which is acknowledged as canying the risk of moving "out of range" during 

evaluations, should actual performance differ much in terms of the "prescribed" learning 

contents and levels of performance. A-priori contributions by professionals teaching 

mathematics and languages identified core knowledge contents that had to be mastered by 

learners at the various levels. It was also anticipated that learners could start off at somewhat 

lower performance levels, but that they should be provided space to grow into the middle and 

higher ranges of test-item difficulty as the programme started taking effect, rather than having it 

too easy, and be stranded with tests unable to detect even higher performance abilities brought 

about by the programme interventions. 

Considerations in favour of exploring the use of Grade 12 results 

Initial debates and exploration revealed that improvements in the matriculation results of QLP 

schools between 2001 and 2002 appeared to be significantly better than those achieved by non-QLP 

schools, both within each province and nationally. These discoveries were mainly the result of the 

way in which QLP programme management activities unfolded, especially pertaining to the - 7 
I 

identification of the most improved and highestperforming schools and districts every vear as part __ 1_ 

of annual award, feedback and planning ceremonies. 
# - 

As a consequence, the Business Trust requested the HSRC, as a credible independent body, to 

investigate this hypothesis. 

A second component of this brief is to ascertain the extent to which the analysis of matriculation 

results could throw further light on the findings of the mid-term evaluation of the QLP conducted 

by the HSRC. In particular, can the analysis illuminate the finding that, while performance of QLP 

district managers, school principals and teachers showed small but significant improvements 

between the baseline (2000) and mid-term (2002) evaluations, learner performance at Grade 9 and 

1 1 levels had not improved? 



It was therefore agreed that the availability of Grade 12 learner-performance data, and many of the 

calculations already made by JET Education Services, could be put to good use in supplementing 

the findings of the mid-term report from the HSRC's evaluation project. This would not only serve 

to complement the existing findings, but also as illustration of additional and alternative analyses 

available when the surnmative evaluation becomes due in 200415. 

The most promising comparison would be one showing that national 1 provincial mean performance 

(pass rate) increases over time had not been as large as those from the 523 QLP schools. This 

would allow the larger improvement in learner performance in QLP schools to be attributed 

generally to the QLP programme interventions. 

Purpose and objectives of the supplement report 

In summary of the arguments and situation reflected above, the main purpose and nature of this 

supplement is to reflect further on alternative techniques and possibilities of interpretation with a 

view to current findings, and in preparation for the summative evaluation. 

More specifically, with the fmdings reported below, an attempt is made to compare the 523 QLP 

schools with the remainder of schools in a province, and the country as a whole, in terms of a 

number of selected indicators that could point to the positive effect of the QLP interventions. 

Selection and definition of indicators 

This brings us to the motivation behind the use of the selected five indicators employed hence in the 

analyses. They were primarily selected to reflect more than a single, simplistic notion of 

performance improvement, which would together reflect the quantitative, qualitative and efficiency 

aspects of the improvements in matriculation results. 

By the end of 2001, the QLP had barely been operating for two years. We did not expect 

significant improvements in the matriculation results already by then, given that the first year of any 

project of this kind is taken up with planning, recruiting and setting up infrastructure (2000), and 

service providers really got going with their interventions only during the second half of this period 



(2001). However, we did hope that a small but measurable improvement would be discernible by 

the end of 2002, after two years of intervention in the classrooms, schools, and districts. 

Two points are important in formulating a framework for analysing the QLP matriculation results. 

The first concerns the indicators to be used. The annual national debate around the matriculation 

results is focused almost exclusively on pass rates. While improvements in pass rates are important, 

as they indicate efficiency gains, they may mask declines in both the quantity and quality of passes. 

In addition, they are open to manipulation2. It is therefore important to prioritise other indicators 

simultaneously. For the purposes of this supplement report, the matriculation results were analysed 

along three dimensions: quantity, quality and efficiency, where: 

A quantitative improvement is measured in terms of the increase in the absolute number of 

learners passing. 

An improvement in quality is measured in terms of the increase in the number of learners 

passing with university exemption, and passing mathematics at the Standard Grade and 

the Higher Grade. 

An improvement in efficiency is measured as the increase in matriculation pass rate. 

The second general point concerns suitable points of comparison. This is important for two 

reasons. First, since there have been increases in the results across the country for the past three 

years, we need to know whether the results in QLP schools are increasing relative to those in 

schools which are not receiving the kinds of intervention programmes enjoyed in QLP schools. 

Second, concern has been expressed in certain circles that improvements in the pass rate achieved in 

recent years may have been accompanied by a decline in the overall quality of the examinations set 

and written. Both effects - if indeed there is some substance to the latter possibility - will be 

adequately addressed if QLP results are compared with those of the respective provincial and 

national averages, and this is the approach we have adopted. 

Exploratory findings also showed that the QLP control schools (n=14), introduced in 2002 into the 

QLP design, performed much better than their QLP project-schools counterparts (n=70) when 

( I comparing their matriculation results for 2000 (see Table 1 below). Such findings may reflect that 

two sets of schools are not comparable or equivalent enough. It was decided to stick to the 

comparisons between the averages between QLP schools, and the rest of those in the provinces. 

For example, a school may enter 10 candidates one year, with 4 of them passing, and the next year enter 6 
candidates, with 3 passing. While the pass rate will have improved from 40% to 50%, the actual number of passes 
will have declined by 25 %. The exclusive and obsessive focus on pass rates may encourage schools to hold back 
candidates who have a reasonable chance of passing. 
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Table 1: Comparison between the average 2000 matriculation examination scores of learners in 
\ 

schools fiom the QLP control and experimental groups 1 \\A 
Experimental Control Difference 

English 70,9 81,O 11,l %-points, or 15,7% of Experimental score 
 ath he ma tics 23,9 39,8 15,9 %-points, or 66,5% of Experimental score 

In all this, one should not lose sight of the fact that the delivery strategy for QLP interventions 

prioritises systemic fundamentals and elements, improvement of which should cascade down to 

improved classroom interaction and learner performance over a slightly longer period, rather than 

rendering dramatic and immediate returns. Also, the emphasis placed by the national education 

system on the high-stakes output (demand) end of the secondary school phase (FET), devoting more 

effort at the matriculation level, with the concomitant pressure of accountability measures, high 

expectations, public interest, and clearly-measurable targets, may further distract from the 

opportunity to observe early, broad teaching and learning improvement, especially by inspecting 

Grade 9 and 11 outcomes, rather than Grade 12 ones. The effects of support measures, such as 

training, mentoring and motivation, somewhat removed from these accountability and monitoring 

hotspots at the exit point of the system (matriculation), will require more time to detect. 

A careful awareness should also be maintained with regard to the potential influence of other large- 7 
scale systemic effects in future, for example, the present dilemma of the Grade 10 cohort. This 

learner group suffered a particularly low pass rate at the end of their 2003 school year, potentially I 
attributable to having to revert back to previous interim-curriculum based examination standards 

and contents afler their prior introduction to OBE learning objectives and outcomes for quite a 

while already. 

Findings 

Following the principles related up to this point, we subjected the 2001 and 2002 matriculation 

results to the anticipated analyses, the results of which are given in Table 2.3 

The increase in the numbers of learners passing, and the percentage change, were calculated for 

all QLP schools, then aggregated by QLP district, with the latter figure compared with the 

provincial mean too. The results are shown in the first two columns of Table 2. 

Annexure 1 provides the figures for every QLP district, and would be more valuable to service providers, but for the 
sake of the present illustrative argument and simplicity, Table 2 comprises a provincial breakdown only. 
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a The same calculations were performed for the numbers of learners passing with endorsement 

(matriculation exemption), and passing mathematics at the Higher and Standard Grades. In 

addition, overall school pass-rate changes are also shown. 

Table 2 thus shows progress on the five indicators for each QLP province: first for all QLP 

schools in each province, and then for the nine provincial means. The last few rows give scores 

on the indicators for all QLP schools in the country, and for the national averages. 

Table 2: Results of a comparison of Grade 12 learner performance levels in 2001 and 2002 across 

QLP and non-QLP schools by province (figures reflect change over the two years) 

Change from 2001 to 2002 (in learner numbers, and as percentages) 
Passes Exemptions HG maths SG maths % pass 

Province No % No YO No O h  No % change 
QLP +866 42.5 +83 94.3 +4 57.1 +I403 148.3 +15.7 

EC Prov +4461 15.5 +lo56 25.5 +316 29.0 +9730 102.7 +6.2 
QLP +lo8 11.4 +64 59.8 +2 66.7 +213 55.8 +17.3 

FS prov +2074 13.2 +880 22.8 +I51 13.4 +2880 62.3 +11.7 

GP QLP +308 8.8 +I14 38 +25 39.7 +695 90.6 +7.3 
Prov +3773 8.0 +495 3.6 +372 6.0 +8080 61.9 +4.5 
QLP f142 4.6 +208 35.7 +26 136.8 +371 74.2 +15.3 

LP pro" +673 1.3 +I523 13.9 +599 52.5 +5322 67.8 +10.0 
QLp 4111 4.1 -11 -3.0 0 0 +692 124.2 +4.8 

KZN Prov +I0579 18.0 +I971 12.6 +877 20.7 +I2190 75.3 +8.0 

MP 
QLP +416 30.3 +I42 67.0 +10 166.7 +357 149.4 +13.6 
Prov +4086 22.5 +616 16.6 +84 8.8 +3774 90.1 +8.9 
QLp -85 -9.3 -1 -0,X -1 1 -22.4 +15 7.5 +11 

NC Prov -26 1 -4.7 +lo6 10.9 +75 26.3 +I55 10.3 +5.7 
QLp 4348 15.5 +74 10.4 +21 18.1 +609 63.1 +9.2 

NW Prov +I707 7.4 +7 0.1 +lo4 10.4 +3230 56.0 +5.3 
QLp +752 20.5 -14 -1.8 +I12 66.3 +529 49.1 +8.2 

WC Prov +I938 6.2 +740 7.9 +351 10.2 +3208 33.6 +3.8 
Total QLP +2966 13.8 +616 19.0 +I69 35.8 +4883 86.7 +11.1 
Total SA +29030 10.5 +7394 10.9 +2929 15.0 +48569 67.3 +7.2 
Total QLP - +3.3 +8.1 +20.8 +19.4 +3.9 
Total SA 

An examination of Table 2 indicates that a large majority of QLP districts did significantly better 

than their provincial means on the majority of our five indicators. To bring out these features, we 

calculated the differences between the improvements in QLP districts on each of our five indices 

compared with the improvements shown by the respective provinces and the country as a whole, 

and then scored the differences as follows: 

a ++ The improvement for QLP schools is 5% or more greater than the average improvement for 

all schools in the province/country 

a + The improvement for QLP schools is between 2% and 5% greater than the provincial / 

national average 



o The improvement in QLP schools is not significantly better or worse than the provincial 1 

national average (-2% to 2%) 

- The improvement for QLP schools is between 2% and 5% lower than the average 

improvement in the province / country 

-- The improvement for QLP schools is 5% or more lower than the provincial /national 

average. 

The results of this exercise are shown in Table 3. 

Table 3: Comparison of Grade 12 learner performance levels in 2001 and 2002 across QLP and 

non-QLP schools by province, reflected in symbols 

Change from 2001 to 2002 (reflected as symbols) 
Province Passes Exemptions HG maths SG maths % pass change 

EC ++ ++ ++ ++ ++ 
FS o ++ ++ - - ++ 
GP o ++ ++ ++ + 
LP + ++ ++ ++ 
KZN - - - - - - ++ 
MP -H ++ ++ ++ 

WC ++ - - ++ tt + 
Total SA + ++ ++ ++ + 

The main points arising from the analyses in Tables 2 and 3, and partly also from those in Annexure 

1, are highlighted next. 

National level 

As a whole, QLP schools did significantly better than the average national improvement on all five 

indicators. More specifically, QLP schools exceeded the national increase in: 

the number of learners passing matric by 3,3 percentage points (+ on the scale above); 

the number of learners passing with university exemption by 8,l percentage points (++); 

the number of learners passing Higher Grade mathematics by 20,s percentage points (++); 

the number of learners passing Standard Grade mathematics by 19,4 percentage points (++); 

and the overall pass rate by 3,9 percentage points (+). 



Thus, the improvements recorded by QLP schools were significantly better than the national 

averages in terms of quantity, quality and efficiency. Particularly gratifying are the very large 

positive differences between the QLP and national improvements on all three indicators of quality, 

namely: the number of matriculation exemptions, and the numbers of learners passing Higher Grade 

mathematics4 and Standard Grade mathematics. 

Provincial level 

In seven of the nine provinces the improvements shown by all QLP schools aggregated across the 

province are markedly superior to the provincial average improvements. These are: 

Eastern Cape, which proved to be the most improved QLP province scoring ++ symbols on all 5 

indicators; 

Limpopo, Mpumalanga and North-West Province, all of which scored ++ on 4 indicators; and 

Free State, Gauteng and Western Cape, which scored ++ on 3 of the 5 indicators. 

The exceptions to these very strong results are KwaZulu-Natal and the Northern Cape, where the 

aggregated QLP improvements across the province scored U respectively on only one indicator 

each. 

District level 

Of the 20 QLP districts, only six scored ++ on fewer than three of the five indicators. These are: 

Ngqeleni in the Eastern Cape (++on two indicators); 

Konekwena in Limpopo (++ on two indicators); 

All three QLP districts in KwaZulu-Natal, being Inanda (++ on two indicators), Ixopo (where 

the best symbol was + on one indicator), and Ubombo (++ on one indicator); and 

Karoo in the Northern Cape (++ on one indicator). 

Some caution is required in interpreting the improvements in numbers of learners passing Higher Grade 
mathematics in some districts, since the numbers are very small - single figures in a number of districts - and are 
thus subject to large swings, in percentage terms, from year to year. Thus, a district in which the total number of 
Higher Grade passes increased by 1, over a baseline of 1 in 2001, showed an increase of 100%. This was indeed the 
case in Libode in the Eastern Cape. 



Discussion 

The matriculation results for QLP schools show significantly greater improvements from 2001 to 

2002 than the average national and provincial improvements, in terms of quantity, quality and 

efficiency. This is a most encouraging finding at the end of the third year of the project. 

Disaggregating these results by province and district allows the QLP management team to identify 

"underperforming" districts, and to target intervention strategies tailored to their particular needs. It 

has to be noted that comparatively lower performances in some instances, such as that of the 

Northern Cape, do not immediately signal underperformance. In the case in point, it was difficult 

for the Karoo district to retain their top position in the face of other less privileged districts also 

starting to get on board. 

The QLP management team at JET Education Services is in a position to help School Management 

Teams to make similar comparisons at the level of schools, thus providing them and their district 

managers vital information on their performance. This data was used by district managers, with 

support from the QLP, to set targets for schools for 2003, to develop support programmes to assist 

them to meet these targets, and to monitor progress in achieving their goals. 

Conclusion, implications and recommendations 

The question that has to be reflected on at this stage is whether or not it is sound and sensible to use 

the various indicators based on matriculation results as criteria for assessing the impact of the QLP. 

In addition, we have to establish what light this casts on the mid-term evaluation findings, just 

released, and the role that these Grade 12 indicators should 1 could play in the summative evaluation 

in 200415. 

In response to the questions just posed, the coherent and meaningful process reflected by the 

arguments, findings and exercise as such, as just reported up to this point, testifies to its soundness 

and value. Taken as a simulation run, it definitely proved workable. It leaves no doubt that when 

this approach is amplified in the 2004/2005 impact evaluation by modelling the complete logic 

model or causal framework of the QLP programme, including sufficient intervention data, very 

worthwhile viewpoints and conclusions will be derived. 



The current trends of improved performance are quite likely to continue during 2003 and 2004, and 

it is likely that significant impacts will be made at the levels preceding matriculation too. 

Therefore, it would make sense not to drop Grade 9 and 11 learner performance results from 

analyses altogether, or in principle, as they may shed some light on the depth of the penetration of 

the QLP interventions into the teaching and learning system. (Early HSRC findmgs did seem to 

detect a tendency by roleplayers to focus their energy at the senior grades, and on mathematics.) 

Having complementary sets of performance criteria available (Grade 9 and 11, against Grade 12), 

also allows the validation of the two sets of criterion measures, with the promise of enhancing the 

design and methodology of the evaluation. 

The main conclusion of this brief analysis is that there is every indication that the QLP is on track to 

meeting its primary objective, namely to improve matriculation results in key areas by a minimum 

of 10 percentage points in 523 schools across all nine provinces. 

The most likely explanations of the discrepancy between the very encouraging matriculation results, 

and the lack of improvement in Grade 9 and 11 results, found by the HSRC evaluation, is that the 

tests used by the HSRC may not be sensitive enough to detect changes in the lower and mid-range 

levels of performance, coupled with the possibility that the concentration of effort at the level of 

Grade 12 have not filtered down to the younger grades yet. Following the modification of these 

tests during the mid-term evaluation, on advice of Professor Charles Simkins, it is likely that the 

improvements shown in matriculation results will be reflected in the results of learners at lower 

grades too during the final evaluation. This position accounts for both the empirical and 

methodological aspects of the discrepancies investigated hereby. 



QLP Project Manaqement Framework. 

1. Introduction. ( 12-01-01) 

This project involves the delivery of services and programmes to at least 500 000 
learners, 15 000 teachers, 1 500 members of School Management Teams, 1 500 
members of School Governing Bodies , 500 school principals associated with 500 
secondary schools in 18 districts in nine provinces. The management of the project 
clearly presents an enormous challenge and could potentially require a large 
management infrastructure. The challenge is made more complex by the uniqueness 
of the project, in that it will require simultaneous interventions at a number of 
different levels within the scope of the selected districts and schools. We believe that 
this challenge will be effectively met by the innovative management structure and 
concepts, set out in the management concept plan. The management framework 
establishes clear reporting and accountability lines and give all stakeholders a clear 
understanding of the organisation and management responsibilities. 

2. Kev Manaqement Areas. 

The following have been identified as the key management areas. 
Delivery of programmes and services on time and to the required quality standard 
1. Management of contracts and agreements, 

1.1 With ~artnerslcontracted providers 
I .2 with brovincia~ DOE 
1.3 With Districts and participating schools 

2. Financial and budgetary control 
3. DOE Liaison and relationship building at all levels, school, district 

regionallprovincial and national. 
4. Monitoring and evaluation. 

3. Manaqement Framework. 

1. Project management will take the following form. 
1.1 Executive Management Team (EMT) 

1.1.1 Accountable to the Business Trust 
1.1.2 Responsible for successful execution of the project 
1.1.3 Provides the key co-ordinating role in the joint management 

structure. 
1.1.4 Authorise all major expenditure. 
1.1.5 Authorise signing of all contracts 
1 .I .6 Responsible for appointment of service providers and staff 

1.2 Project Leader 
1.2.1 Accountable to the PMT. 
1.2.2 Responsible for the day to day management of the project 
1.2.3 Responsible for establishing and maintaining national and 

provincial level relationships 
1.2.4 Responsible for ensuring that learning outcome targets and 

instrument development takes place and that they meet the 
required standards. 



1.2.5 Responsible for recommending to the PMT the course content 
and the service providers to be contracted, for each of the 
project programmes. 

1.3 Financial Manager 
1.3.1 Accountable to the PMT 
1.3.2 Responsible for all Financial and Budgetary transactions and 

controls 
1.4 Operations Manager 

1.4.1 Accountable to the PMT 
1.4.2 Responsible for co-ordinating and scheduling all partnerlservice 

provider and staff activities. 
1.4.3 Responsible for establishing and maintaining district and school 

level relationships 
1.5 Project Co-ordinators 

1.5.1 Accountable to the Operations manager 
1.5.2 Responsible for project managing the implementation and 

monitoring of the programmes according to the project plan and 
contractual arrangements with service providers. 

1.5.3 Responsible for ongoing training 1 mentoring and support of DOE 
district staff. 

1.6 Administrators 
1.6.1 Accountable to the Field trainers 
1.6.2 Responsible for all administrative matters, data capturing and 

recording of all information required for the smooth 
administration of the project. 

1.7 Technical Advisers 
1.7.1 Accountable to the PMT 
1.7.2 One for Programmes and one for Operations. 

4. The QLP Executive Manaqement Team (EMTI 

1. JET and the NBI established an Executive Management Team to oversee all 
QLP activities in terms of the project proposal approved by the Business 
Trust. 

2. I n  terms of the contract between the NBI and JET as strategic partner of the 
Business Trust, the Project Manager will be accountable, on behalf of JET, to 
the Business Trust for the overall implementation and success of the project. 
In this, he will use the EMT as the co-ordinating and managerial body. Each 
member of the EMT will be designated specific responsibilities (see below) 

Composition. 

The Executive Management Team (EMT) will consist of: 

J Project Leader (JET) 
J Operations Manager (NBI) 
J National Co-ordinator ( JET) 
J Finance Manager (JET) 
J Technical Adviser (JET) 
J Technical Adviser (NBI) 



Role. 

The PMT is an inter-organisational management committee. Its role is to ensure that 
the QLP as a whole is conceptualised, planned, implemented and monitored in a 
meaningful, effective, efficient and accountable manner. 

Functions. 

J Approval of workplans and budgets 
J Review of progress reports and management accounts 
J Review of quarterly reports before they are submitted to the Business Trust 
J Approval of terms of reference for the provision of services to the QLP 
J Approval of the appointment of service providers. 

Decision Makins. 

Decisions will be by consensus. In the event of non-consensus at the EMT, the 
Project Leader's decision will prevail. However, the other opinions should also be 
reflected in the minutes and be distributed as relevant.. 

No decision of the PMT may impinge upon the contractual roles, responsibilities and 
obligations of the Joint Education Trust as provided for in the contract with the 
Business Trust 

Chairinq. 

The EMT will be chaired by the Project Leader, or his nominee 

Meetinqs. 

The EMT will meet every month to discuss progress and receive reports. It will also 
meet quarterly (or as necessary) with the Partners Forum, as well as with the QLP 
Co-ordinators, as and when necessary. 

Quorum. 

Three EMT members, with at least one person from each organisation. 

Secretariat. 

JET will provide the secretariat for the EMT. The secretariat will ensure that: 

J Minutes are taken at each EMT meeting 
J The agenda, minutes and other accompanying documents are made available to 

EMT members at least a day before each meeting. 



6. ROLES AND RESPONSIBILITIES OF EMT MEMBERS. 

Proiect Leader. 

Project management will be achieved through a JET Project Leader. The Project 
Leader will oversee and assume overall responsibility for the strategic direction, 
conceptualisation, planning and implementation, ensuring that the different 
components of the project cohere meaningfully within the framework of the approved 
QLP Business Plan and the policies and programmes of the DOE. In particular, the 
Project Leader will : 

+ Ensure that proper management, governance, relationships and consultation with 
structures at the national level, eg. National Steering Committee, DOE 

+ Managing the contractual obligations and relationships with the Business Trust, 
and other service providers. 

+ Planning and managing the national bi-annual QLP Lekgotlas. 
+ Ensure that the QLP Framework is translated into sound realistic implementation 

plans for each district. 
+ Co-ordinate the development of specifications for the delivery of services to the 

QLP. 
+ Ensure that sound criteria and processes are followed to appoint agencies for 

providing services within the QLP framework. 
+ Ensure that there is proper on-going monitoring of the processes and 

implementation of the project. 
+ Co-ordinate the development and presentation of quality progress reports to the 

EMT, National Steering Committee, Business Trust and other appropriate 
audiences. 

+ Oversee the development of annual QLP plans for submission to the Business 
Trust. 

+ Chair meetings of the EMT. 
+ Liaison with national and provincial DOE'S. 
+ Assist with budgets and forecasts in respect of programme costs. 
+ Authorisation of project expenditure within the parameters of the budget and 

decisions of the EMT. 
+ Signing of cheques. 

Financial Manaqer. 

This will be administered through the Financial Manager based at JET. The Financial 
Manager will be responsible for: 
+ establishing all budgets controls and procedures relating to the financial 

administration of the project. 
+ ensuring that annual accounts are produced and submitted to JET'S auditors, 

Deloitte and Touche for audit. 
+ establishing procedures and practices in order to enable the timeous payment of 

accounts, salaries, wages and contract fees as these become payable. 
+ monitoring and controlling the payment of school discretionary funding 



4 maintaining monthly management accounts in order to provide the EMT with a 
correct perspective of the financial status of the project and the comparison of 
actual expenditures against original project budgeted expenditures. 

4 Staff contracts and benefits 
+ Assisting with contracts for service providers 
4 Procurement of capex 
4 Liaison with bankers and auditors 
4 Preparation of budgets and forecasts 
4 Authorisation of project expenditure within the parameters of the budget and 

decisions of the EMT 
4 Signing of cheques 
4 Drawdown of funds 

Operations Manacler. 

This will be accomplished through the offices of the Operations manager (NBI). He 
will be responsible for ensuring that all operational matters are administered and 
controlled within the framework of the project proposal. He will also ensure that all 
appointments of staff and/or sub-contractors, property leases and any other 
contracts have been approved by the EMT before finalisation. He will be accountable 
to the EMT for the proper functioning of his portfolio. Operational matters include but 
are not limited to : 

+ ensuring that Project Co-ordinators are appointed and that they are adequately 
resourced in terms of premises, staff and equipment in order to enable them to 
carry out their duties. 

4 Ensure that proper management and consultation structures are set up at the 
provincial district level. 

4 Monitoring and maintaining progress in the provision of all training and 
development programmes. 

4 Authorisation of project expenditure for District Officers and expenditure of the 
project Co-ordinators within the parameters of the budget and decisions of the 
EMT. 

+ Monitoring and ensuring that all operational expenditure for the establishment 
and maintaining of staff, offices, travelling, accommodation, etc are properly 
controlled and held within budget levels. 

+ Maintaining good communication and liaison between the service providers, the 
management team and District and school officials. 

4 Develop and monitor monthly work plans for Project Co-ordinators. .~ 

4 Ensuring that all Project Co-ordinators produce regular monthly reports on the 
activities and progress in their areas of responsibility. 

4 Producing quarterly field reports indicating the completed and planned activities 
by province, district and school, and comparing these to plan and budget. 
Presenting these quarterly reports to EMT. 

4 Co-ordinating and facilitating the activities of the project partners and service 
providers so as to ensure the correct sequence of delivery of programmes and 
training interventions in all areas. Ensuring that the programmes are scheduled to 
fit in with the time-tables and activities of the DOE. 



+ Ensuring that proper control and accountability are exercised over the 
discretionary funding in all project schools. 

+ Ensuring that the development and support needs of the Project lmplementers 
are properly assessed and provided for. 

+ Providing input into annual QLP plans for submission to the Business Trust. 
4 Liaison with provincial DOE'S. 

National Proiect Co-ordinator. 

+ Managing the QLP Co-ordinators in the Provinces, including the necessary 
support in administrative, financial and providing the necessary training. 

+ Managing the relationships with the District offices and District Steering 
Committees. 

+ Receiving, collating and analysing the 9 Provincial reports and submitting a 
synthesised yet consolidated monthly reports to the EMT. 

+ Receiving, collating and analysing 9 Field Reports and submitting a consolidated 
Quarterly Report to the EMT. 

+ Visit some of the schools and all the Districts and attend some ( at least one per 
month) District Steering Committee Meeting, covering all Districts once per year. 

+ Assist the Operations Manager and carry out any other tasks designated by the 
EMT. 

Technical Adviser (Proqrammes) 

This role shall be played by the Executive Director of JET. The purpose of this 
portfolio is to provide supportive leadership to the Project Leader and to ensure that 
the overall responsibilities of JET as a strategic partner to the Business Trust are 
fulfilled. In particular, the Technical Adviser will assume the following responsibilities: 

+ Assist the Project Leader whenever necessary 
+ Advise on the soundness of the QLP model and programmes. 
+ Ensure that a proper monitoring and evaluation strategy covering the QLP 

indicators is developed and implemented. 
+ Develop specifications for the delivery of QLP programmes. 
+ Advise on the soundness of proposals received from service providers. 
4 Quality assure the reports of the Project Leader. 
+ Assist wtth the development of revised annual QLP plans for submission to the 

Business Trust. 
+ Assist with budgets and forecasts in respect of programme costs. 
+ Sign cheques. 

Technical Adviser [Operations) 

This role shall be played by the Chief Executive Officer of the NBI. The purpose of 
this portfolio is to provide supportive leadership to the Operations Manager and to 
ensure that the overall responsibilities of the NBI in the QLP are fulfilled. In 
particular, the Technical Adviser will assume the following responsibilities 
+ Assist with stakeholder relationships 
+ Chair meetings of the QLP Partner's Forum. 



+ Assist the Operations Manager whenever necessary. 
+ Quality assure the reports of the Operations Manager. 
+ Advise on the soundness of proposals received from service providers. 

Assist with the development of revised annual QLP plans for submission to the 
Business Trust. 

General 

All EMT members shall report to the QLP Project Leader for day to day control 

7. QLP Advisorv Committee. 

The committee will guide the strategic direction of the QLP. The Committee will 
consist of: 

The Business Trust (2 persons); 
National Department of Education (2 persons); 
The three teacher unionslassociations (1 person each); 
JET Board (2 persons); and the 
NBI Board (2 persons). 

The Committee will appoint amongst its members a chairperson (business) and 
deputy (government). The EMT will be the Secretariat. 

8. Partners Forum. 

The QLP was conceptualised by a consortium led by JET, under the guidance of the 
Department of Education. The other members of the consortium are: The National 
Business Initiative (who is assisting JET with the management of the project), the 
Catholic Institute of Education, the Human Sciences Resource Council, Link 
Community Development, MBM Change Agents, the Management of Schools 
Training Programme, Sacred Heart College R & D, Seth Mazibuko and Associates, 
the Mathematics Centre for Professional Teachers, L-Map and Simeka Management 
Consulting. 

The partners will assist the EMT in planning, management and quality assurance of 
all the project activities by giving strategic advice to the EMT in relation to the 
overall orientation and progress of the project. As an interim arrangement, 
consortium partners have been contracted to assist QLP in the development of 
district specific plans. The leading partner will have an ongoing role in the 
implementation of these plans by the District Steering Committees (in terms of 
programme 1 and 2). 

9. District Steerinq Committee. 

The QLP's role is to assist the districts and the district officials to perform their 
functions more effectively. The District Steering Committee will constitute an integral 
part of the process. This committee will be chaired by the District Manager and its 
role will be to: 



t inform schools of policy 
t Monitor policy implementation 

Deliver the curriculum through the provisionldelivery of learning support 
materials 

Provide professional support to school managers 
Provide professional support to teachers 
Work intensively with "under-performing schools" 
Form part of training and development teams 
Ensure the integration of programmes 1,2, 3 and 4. 

Training and development services will be provided to School Management Teams 
(SMTs), School Governing Bodies (SGBs) and teachers. This will ensure that District 
Officials develop the capacity to deliver these services. 

10. QLP Co-ordinator. 

General management. 

QLP Co-ordinators have been appointed in each province, responsible for the day- 
to-day implementation of project activities and achievement of outcomes in the 
province. The Co-ordinators will report to the Operations Manager and will act as 
counterparts to District Managers in the management and co-ordination of the 
project. The activities of the project include: 

Organisational development and planning in District Offices and High 
Schools, within national and provincial government policy 

The establishment of systems for the management of human 
resources, finances, information, books and stationery and teaching and learning 

Management training for District and School Management Teams 
The establishment and training of School Governing Bodies 

• In-service training of teachers 
Data collection within the framework of programme 5 
Facilitating the establishment and/or functioning of the District Steering 

Committee 
Assisting the District Steering Committee in the integration of the 

different programmes 

Monitorinq. 

Project activities should be monitored in terms of achievement of objectives, outputs- 
inputs, participation of staff and communities, impact etc. This must result in the 
identification of organisational constraints and any obstacles that might be in the way 
of achieving QLP goals. 

More specifically, the Co-ordinator will: 

Ensure that the work is done as scheduled by contracted service providers . Ensure that all necessary programme documentation is being prepared by 
service providers as stated in the approved scope of work 



Observe daily attendance registers of the project financed workshopsltraining 
sessions (ensure that these are completed and retained by the service provider) 

Ensuring that service providers are keeping to agreed time frames and deadlines, 
as well as time on task (so that QLP is, for example, not charged full day costs for 
half day's work, etc) 

Assess customer satisfaction (which may include satisfaction of participants with 
training, venue, accommodation, food, materials and the training provided by the 
service provider, as well as the satisfaction of the District Manager with the overall 
progress) 

Ensure that project resources are monitored (e.g. an office equipment inventory 
record and an office stationery inventory record) 

Against the background of the fact that the financial management for all programmes 
is the responsibility of the Financial Manager of JET, the Co-ordinator will, 
nevertheless: . be responsible for financing hislher own operating expenses such as telephone 
and stationery expenditure; . Forward the necessary quotes for workshops, meetings and any activities to the 
Operations Manager for approval; and . be aware of the scope of work for all such activities and the budget for such 
activities 

Co-ordination and facilitation. 

The Co-ordinator will: 

. Participate in the quarterly national management and partners' forum meetings 
Bring together different people as required to ensure coherence and integration 

of the QLP activities 
Ensure that there is clarity in the arrangement of logistics for programmes by 

service providers 
Regularly liase and contact with service providers 
Have regular contact with the Provincial Department of Education (PDoE) 
Have regular contact with the Operations Manager I Ass. Ops. Manager. 

Planninq. 

The Co-ordinator will: 

Facilitate the development of an annual district plan, taking account of the annual 
and quarterly targets agreed between the EMT and the Business Trust, and the 
performance indicators in programme 5 

Facilitate the monitoring and review of the annual workplan on a quarterly basis 
Develop a personal monthly workplan, in consultation with the Operations 

Manager 

Reportina and report writinq. 

The Co-ordinator will: 


